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Abstract 
 
The article is dedicated to the influence of constructivist model based teaching in a university upon development of civil 
competencies with students, as well as upon building of active civil and life attitude with them as a result of development of 
appropriate personal qualities. Involvement of young people in publicly significant activities, overcoming of political apathy are 
viewed as most important factors of development of democracy and civil society in Russia. Empirically, the study is based on the 
results of triangulation content analysis of students’ essays and questioning of students of full course units of five Humanities 
departments of the Kazan University, conducted by the authors of the article as part of the project of application of constructivist 
models of teaching in education process at Humanities departments (2011, n = 386; 2012, n = 244).  
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1. Main text  
Since 2000, the processes of renovation in the area of civil education and upbringing have acquired such an 
intensive nature that certain authors thought it possible to call this period “the new stage: and even the (Lange & 
Himmelmann, 2010). Such characteristics will not look as exaggeration if the scale of these processes is taken into 
account: they encompassed not only the “new democracies” (candidate countries to the European Union), but also 
the states with developed democracies. Russia has also become part of these processes. Here, new approaches to 
civil upbringing and political education are at the stage of their development. Development of new political and 
democratic culture of social and political and interpersonal relationship, inclusion of young people into the socially 
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significant activity, overcoming of civil and political apathy, inoculation of democratic values, raising of such 
personal qualities as proactiveness, criticalness, responsibility are viewed today as one of the most important factors 
of development of democracy and civil society in Russia. In this process, education plays a significant role.  The 
problem of development of democratic civil competences is viewed as one of the most important one. The mission 
of universities is to train intellectual and political elite, i.e. people and specialists who are ready to accept the 
responsibility for the fate of their country and the humankind as a whole. Therefore, we should not permit that 
university graduates become apolitical, with no active civil and life position, with low moral, civil and legal culture.  
The problem of development of civil competencies is the subject of study of many domestic and foreign scientists. 
We will name the most prominent Russian scholars in this area: Kornetov (2009), Makarova, (2005), Tubelskiy 
(2001) and Frumin (1998). Significant role in the development of the concept by this paper’s authors played the 
works of such German professors as Beutel (Beutel & Fauser, 2001), Fauser (2010), Mueller (2005), Massing and  
Roy (2005) and many others. All authors underscore that democratic/civil competences remain one of the most 
important goals of education in the 21st century too. In the Russian reality, however, the greatest significance is 
given to the quality of subject education, and the goals and objectives of upbringing are often placed on the back 
burner. Under the conditions of on-going time limit, it is quite difficult to implement at the same high level the two 
global goals: high technology education of good quality, on the one hand, and upbringing of democratically oriented 
personality, on the other hand, especially under the conditions of transformation society, where democratic 
traditions have only started to develop and where the university environment has only started to obtain its 
democratic appearance. Therefore, the authors have a goal to contribute, wherever possible, to democratization of 
the space of education, to creation of pedagogical conditions for education of the “subject of democracy that is a 
human being, who has critical thinking and firm moral principles who is free and responsible …” (Kornetov, 2009). 
As our main task, we viewed finding those methods / models/ technologies of teaching, which, under the conditions 
of a university, would, as much as possible, facilitate complex solution of both teaching objectives and upbringing 
objectives. Such “linkers", in our opinion, are the constructivist models of teaching (in Russian: searching models of 
teaching). Klarin contrasts these models to the technology models. The searching models accentuate the developing 
potential of teaching, proceed from the independent value of searching activity, pose the teacher in the position of a 
partner, and assume personal inclusion of all participants of teaching. Their key features include teaching of 
thinking, study trend of teaching, independence in the process of teaching, reliance on immediate experience of 
students, simulation of real situations as a linker between knowledge and application thereof in practice. Klarin 
views mainly the following models as the searching ones: teaching as a systematic study, teaching as a game, and 
teaching as a discussion (Klarin, 1998). The authors of this paper combined all these models under the framework of 
a project technology as meeting the requirements of competence bearing approach: we have developed and 
implemented a number of projects that completed into simulation games (“Trial over Democracy”, “Parliamentary 
Debates: Parties, Religious and Civil Society Organizations in a Democratic Society”, etc.) and organization of 
discussion forums (“Water: Political and Social Aspects”, etc.). In a number of projects, it was envisaged that upon 
their completion the students will independently develop their own projects of the social and community trend 
(“What Can You Do for the Democracy”, ‘Young People and Civil Society in Russia”, “Environmental Youth 
Movements in Russia and Abroad” etc.). All these projects have been implemented over a number of years at the 
Kazan University; on the total, about 1000 students of seven departments were their participants. They, per se, have 
been a self-sufficient goal because they solved very important didactic and upbringing tasks; their preparation and 
carrying-out required involvement of experts, multiple time and other resources. In addition to that, however, in the 
course of implementation of these projects, the authors tried to identify the nature of their influence upon 
development of civil competences with students as well as formation of an active civil and life position as a result of 
development of relevant personal qualities (2011, n = 386; 2012, n = 244). In order to identify the nature of this 
influence, the following blocks, which are structural components of the civil competence, have been selected: 
subject competence (basic knowledge in social science, political science and legal science, analysis of relevant 
situations, ability to see a contradiction and a problem, skill of finding information and conducting study, etc.), 
methodical competence (project competence, in the first place) and personal competence (as combination of certain 
personal qualities). Accordingly, the influence was measured in three main areas. 
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2. Development of subject  
 
 Development of subject competence of participants was measured on the basis of multiple choice tests, which 
were conducted before and after the projects, content analysis of students’ essays, and questioning. In compilation of 
tests, the authors proceeded from the fact that the students would not require special training; that the knowledge 
that they had acquired in social and political disciplines and had obtained in school and in their first two years under 
the framework of general science training would be sufficient. However, the results were disappointing. At that, 
there were no visible differences between the departments and years. In particular, 86.5 per cent of the students prior 
to implementation of the projects had no clear idea about the characteristics of political regimes (they demonstrated 
the lowest level of knowledge), 11.5 per cent were able to characterize at the above average level only totalitarian 
and authoritarian regimes, and only two percent were good familiar with all political regimes. Even though, when 
answering the question in the questionnaire of “which political regime do you adhere to”, many of them (ranging 
between 32 and 87 per cent at various departments, the maximum at the economic department) indicated that they 
adhere to the democratic form of governance. Given the low level of the subject competence, the authors, in 
organization of the projects, ascribed exclusive significance to informational training of the participants: we invited 
high-level experts, the training period was always the longest and the most hectic one. The results of repeated testing 
after the project, on average by departments, gave 50 per cent increment.  
 
3. Project competence  
 
Project competence was estimated on the basis of verbal discussion, written analysis, and assessment by the 
participants on ten-point scale on the basis of the set criteria of their own individual and group projects of the social 
and community trend. In the first study, only 10.36 per cent of the participants united for the conduct of group 
projects (5 projects in groups, 8 persons in a group on average) and implemented them, 1.29 per cent (5 persons) 
conducted individual projects, another 9.84 per cent took part in discussion and assessment of projects of other 
participants. Thus, directly or indirectly, it was possible to assess the level of development of the project competence 
with only 21.49 per cent of the participants, i.e. one fifth. In the second study, group projects were conducted by 
8.19 per cent of the participants (4 projects in groups, 5 persons in each group on average); 2.04 per cent conducted 
individual projects (also 5 persons); another 10.24 per cent participated in discussion of others’ projects. Thus, in the 
second study, assessment of the project competence was made also with one fifth of the participants (20.47 per 
cent). In these studies, we do not have to speak of the “increment” in development of the project competence, 
because all the participants conducted their projects for the first time. Nevertheless, the fact of obtaining such 
experience is important in itself. The fact that in the process of implementing projects only such a small number of 
students was involved is likely to be explained by their workload than the absence of desire, because in the 
described activities, originally the most active and motivated ones took part. The project competence was assessed 
against five-point system: low level, below average, average, above average, and high. High-level competence 
referred just to people who obtained their own experience of the project activity (26 persons in the first study and 16 
persons in the second study), i.e. 57.77 and 64 per cent accordingly; that said, this number included by 100 per cent 
all persons, who conducted individual projects. Even if the project itself was assessed as not having the highest 
grade, the level of preparedness, which manifested itself in discussion and analysis of their own projects and 
projects of the other, obviously confirmed the people’s wisdom saying that we learn from mistakes as well. 42.23 
per cent of persons, who implemented their own projects, in the first study, and 36 per cent in the second study were 
referred to the level of above average. Thus, all persons, who participated in preparation and realization of their own 
projects, demonstrated high level of the project competence or above average.  
 
 
4. Conclusions 
 
Conclusions were made in relation to development of personal qualities on the basis of the method of circular 
assessment, which has the name of “360 degrees”. This method presupposes self-assessment as well as assessment 
of the people around; in our case, those were the curator of the group (tutor), professor, who coordinates the project, 
and a group mate. In compilation of the list of personal qualities, we took qualities of the active creative personality, 
which are necessary for solving of inventive tasks, which have been identified by the Russian scholars (Gassanov, 
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Gokhman & Yefimochkin, 1995), as a basis. Thus, on the basis of ten-point scale, the following qualities have been 
assessed: 1) Presence of a goal worth pursuing; 2) Presence of a complex of real work plans for achievement of the 
goal set; 3) High workability in implementation of the plans set; 4) Command in techniques of solving of non-
standard tasks; 5) Skill of “biting the bullet”; 6) Performance; 7) Command in the methodology of creative tasks’ 
solving; 8) Intellectual curiosity; 9) Persistence and goal orientation; 10) Self-assurance; 11) Criticality and self-
criticism; 12) Preparedness to risk and ability to take risk; 13) Sense of humor; 14) Attentiveness; 15) Ability to 
fantasize, rich imagination; 16) Skill of “thinking with hands”; 17) Communicativeness; 18) Ability to work in a 
team; 19) Adherence to ethical norms; 20) Care about health; and 21) Adequacy of self-assessment. As the results 
demonstrated, the highest dynamics in the majority of projects was seen in the development of the following eight 
qualities (see tables 1 and 2). They are also viewed as the most significant ones in the structure of the civil 
competence.  
 
Table 1. Circular Assessment of Personal Qualities Prior to the Conduct of Project (2012) 
 
Quality Assessment of Project 
Manager 
Assessment of 
Tutor 
Self-assessment Assessment of 
Group Mate 
1. Presence of worth pursuing, socially 
significant goal 6.92 6.03 5.27 5.01 
2. Presence of the complex of real work plans 
for achievement of the goal set 3.54 3.56 4.32 4.53 
3. Skills of “Biting the Bullet”  5.76 5.87 6.21 6.04 
4. Performance 4.26 4.98 7.53 7.24 
5. Intellectual curiosity 5.97 6.04 6.78 6.55 
6. Persistence and goal orientation  4.32 4.51 8.21 7.52 
7. Communicativeness  3.27 4.54 7.89 8.12 
8. Skill of working in a team 3.06 3.48 3.52 4.45 
 
 
As you can see, at the beginning of the experiment, there are differences in assessments of the level of 
development of personal qualities, on the one hand, of the tutor and the professor, who is the project manager, and a 
group mate and self-assessment, on the other hand. The level of development of the majority of qualities (except the 
first one) was assessed by the professor and the tutor as low, and, sometimes, substantially.  
 
Table 2. Circular Assessment of Personal Qualities upon Completion of the Project (2012) 
 
Quality Assessment of Project 
Manager 
Assessment of 
Tutor 
Self-assessment Assessment of 
Group Mate 
1. Presence of worth pursuing, socially 
significant goal  7.21 7.24 7.33 7.42 
2. Presence of complex of real work plans for 
achievement of the goal set  6.45 6.73 7.11 7.05 
3. Skills of “Biting the Bullet”  7.01 7.25 7.11 7.23 
4. Performance 7.51 7.00 7.25 7.06 
5. Intellectual curiosity 7.95 8.21 8.33 8.78 
6. Persistence and goal orientation  8.03 8.25 8.11 8.56 
7. Communicativeness  7.78 7.98 8.00 8.65 
8. Skill of working in a team 7.96 8.04 8.35 8.57 
 
Upon completion of the project, assessments became higher and leveled off, which is the indirect evidence of 
their adequacy. It is interesting that the students themselves assessed the “increment” more modestly. It is likely that 
it is related to the fact that they did not quite understand the level of complexity of the tasks, which were set in the 
project. It is obvious that such growth is preconditioned by the need to activate these qualities in order to achieve 
high result. We mean the result in this case as follows: consciousness by the game participants of their involvement 
in the processes of democratization of the Russian society (presence of worth pursuing and socially beneficial goal); 
high organization of project groups, demonstration of initiative in finalizing the concept of game, independent 
creation of plans of preparation activities, bringing certain initiatives to their logical end, careful complex work over 
the laws (presence of real work plans for achievement of the goal set; performance; persistence and goal 
orientation); examination of the material under study at the high professional level (with involvement of experts) 
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(intellectual curiosity); competent defense of their position in the course of debates, skill of mobilizing and 
responding quickly in case of a situation of uncertainty and emotional tension (the skill of “biting the bullet”); high 
level of discussion culture (communicativeness); arising “ touch of elbow” (‘team spirit’), recognizing oneself as a 
member of an united team (skill of working in a team). For your convenience, we will present the data from both 
tables in the form of a chart. We would like to underscore that the highest dynamics is traced by communicativeness 
indicators, skill of working in a team, and performance.  
 
 
 
Figure 1. Dynamics of Assessment of Personal Qualities (before and after completion of the project (2012) 
 
Thus, the conducted studies demonstrated that constructivist models of teaching facilitate development of the 
civil competences. These models have qualities of both teaching and practical activity allowing to use the acquired 
knowledge in real process of information support for game activities. In the course of collective solving of social 
and community problems, there occurs intellectual, willful, emotional or moral tension, which involves the students 
into a complex internal work, and, as a result, personal self-actualization arises which leads not only to advancement 
in knowledge, but also to changes in the student’s personality.  
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